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Introduction

The Changing Context of Adult Education

As globalization makes world markets more accessible, workplace demographics and the scope of
business are changing. New, affordable tools must be factored into adult education to create a skilled
workforce that can compete in these global markets. Today’s workers are expected to have knowledge
and skills that were unimagined a few decades ago. Nova Scotians are called upon to solve more
problems, make more connections, think more critically and creatively, and communicate in more ways
than ever. To meet these demands, workers must embrace lifelong learning.

Adult education must respond to these challenges by providing successful learning environments.

Adults who return to formal learning are likely entering a different world of education than they
previously experienced. Many adult students juggle multiple responsibilities related to parenting,
employment, and community involvement.

Essential Skill Requirement for the Workplace

There is evident pressure for adults to achieve a high school graduation diploma. Nova Scotian employers
expect a high school education from people applying for most entry-level jobs. Entrance into skilled
trades and technologies (as well as entry-level workplace training programs) also usually requires a high
school diploma. Newly created jobs often require post-secondary education.

Educational Research

The fields of education, psychology, and sociology are exploding with research. Quality curriculum
development needs to be grounded upon substantive results from these studies. This document integrates
key research findings that help form the foundation for outcomes, learning activities, and the assessment
suggestions provided in adult learning programs.

2 ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate
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Nova Scotia's Response: Nova Scotia School for Adult Learning and the Adult Learning Program

The Nova Scotia School for Adult Learning (NSSAL) was created in response to global, national, and
provincial issues and helps adults to prepare for life and work in the 21* century. NSSAL co-ordinates
and supports the delivery of these adult education programs.

The Department of Labour and Workforce Development provides funding and co-ordinates the activities
of three types of delivery partners: community-based programs, the Nova Scotia Community College, and
adult high schools. This funding supports tuition-free programs for Nova Scotian adults. Two of these
delivery partners, community-based programs and community colleges, develop programs based on the
Adult Learning Program (ALP), which is flexible in delivery and recognizes a variety of credits. The
Department of Labour and Workforce Development develops this curriculum with the delivery partners,
the Public Schools Branch and (when appropriate) with employers and labour market specialists.
Information about the ALP can be found through the Department of Labour and Workforce Development

website, http://gonssal.ca.

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate 3
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Five Crosscutting Themes of the Adult Learning Program

NSSAL partners have identified five crosscutting themes that have an impact on student success. These
themes have been applied to all aspects of curriculum planning and program delivery. They include
employability, literacy/comprehension, numeracy, technology, and inclusivity/diversity.

Employability ALP students are in transition. Their return to learning provides an
opportunity to improve their skills and better their credentials. When
students can make the link between classroom learning and the real
world, they usually respond with increased motivation.

Instructors can enhance these connections by helping students
recognize links between past experiences, natural abilities, genuine
interests, and the realities of their lives. By the end of every ALP
course, students should be able to make employment connections
with classroom material. They should have a repertoire of
employment-related resources for independent use and should
understand the meaning of “employability skills”.

To understand what employers are looking for, the Adult Learning
Program uses as a benchmark The Conference Board of Canada’s
Employability Skills 2000+
(www.conferenceboard.ca/education/learning-
tools/pdfs/esp2000.pdf). These include the “essential skills” as
defined by Human Resources and Social Development Canada
(HRSDC) and are considered necessary to enter, stay in, and progress
in the world of work (either independently or as part of a team). They
are presented as follows with the permission of The Conference
Board of Canada.

The Conference Board of Canada’s Employability Skills are
presented in three sections: Fundamental Skills, Personal
Management Skills, and Teamwork Skills.

4 ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate
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Employability Skills 2000+

The skills you need to enter, stay in, and progress in the world of work—whether you work on your own

or as a part of a team.

These skills can also be applied and used beyond the workplace in a range of daily activities.

Fundamental Skills
The skills needed as a base for further
development

Personal Management Skills

The personal skills, attitudes and
behaviours that drive one’s potential
for growth

Teamwork Skills
The skills and attributes needed to
contribute productively

You will be better prapared to progress in
the world of work when you can:

Communicaie

¢ read and understand information
presented in a variety of forms (e.q.,
words, graphs, charts, diagrams)

* write and speak so others pay attention
and understand

o istenand ask questions to understand
and appraciate the paints of view of others

* share information using a range of
information and communications tech-
nologies (£.q, voice, e-mail, computers)

* 1se relevant scientific, technological and
mathermatical knowledge and skills to
explain or clarify ideas

Manage information

o ocate, gather and organize information
using appropriate technology and
information systems

* aooess, analyze and apply knowledge and
skills from various disciplines (e.qg., the
arts, languages, science, technology,
mathematics, social sciences, and the
humanities)

tse Numbers

¢ decide what needs to be meastred or
calculaled

e observe and record data using appropri-
ate methods, tools and technalogy

o make estimates and verify calculations

Think & Solve Problems

® 333435 situations and identify problsms

* seek different points of view and evaluate
them based on facts

e recognize the human, interpersonal,
technical, scientific and mathemeatical
dimensions of a problem

* jdentify the root cause of a problem

o he creafive and innovative in exploring
passible solutions

o readily use science, technology and
mathermatics as ways to think, gain and
share knowledge, solve problems and
make decisions

o gyalUate solutions to make
recommendations or decisions

o implement solutions

e check fo see if 3 solution works, and act
on apportunities for improvement

You will be able fo offer yourself greater
possigilities for achievement when you can;

Demonsirate Posilive Altitudes

& Behaviours

e feel good about yourself and be confident

o ceal with peaple, problems and
sifuations with honesty, integrity and
personal ethics

*  recognize your own and other people's
good efforts

* take care of your personal health

* show interest, initiative and effort

Be Responsibile

e setgoals and priorities balancing work
and persanal lifs

¢ plan and manage time, money and other
resources o achieve goals

* 333838, welgh and manags risk

* he accountable for your actions and the
actions of your group

* he socially responsible and contribute to
YOUr COMmMmunity

Be Adapiable

o wark independently or as a part of a team

e carry out multiple tasks or projects

* beinnovative and resourceful: identify
and suggest alternative ways fo achieve
goals and get the job done

* heopen and respond constructively
fo change

* |egarn from your mistakes and accept
feedback

* cope with uncertainty

Learn Continuously

* bewilling to continuously learn
and grow

* 333835 personal strengths and areas
for development

& sefyour own learning goals

o jdentify and access learning sources
and opportunities

* plan for and achigve your learning goals

Work Safely

* he aware of personal and group health
and safety practices and procadures, and
act in accordance with these

You will be befter pirepared to add value to
the outcomes of a task, project or team
when you can:

Work with Others

o Understand and work within the
dynamics of a group

¢ ensure that a team's purpose and
objectives are clear

* e flexible: respect, be open fo and
supportive of the thoughts, opinions
and contributions of others ina group

* recognize and respect people’s diversity,
individual differences and perspectives

e qoceptand provide feedback in a
constructive and considerats manner

* confribute fo a team by sharing
information and expertise

o lead or support when appropriate,
mativating a group for high performance

* understand the role of conflict ina group
to reach solutions

e manage and resolve conflict when
appropriate

Participate in Projects & Tasks

* plan, design or carry out a project or
task from start to finish with well-cefined
objectives and outcomes

¢ develop a plan, seek feedback, test,
revise and implement

& work to agreed quality standards and
specifications

o select and use appropriate tools and
technology for a task or project

* adapt to changing requirements and
information

* confinuously monitor the success
ofa project or task and identify ways
to improve

O
The Confarence Board of Canada

255 Smyth Road, Ottawa
ON K1H 8M7 Canada
Tel (613) 526-3280
Fax (613) 526-4857

Internet: www.conferenceboard.ca/education

© Conference Board of Canada. Printed with permission.
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Literacy/
Comprehension

Literacy/comprehension recognizes the importance of students’ abilities to
understand, synthesize, and form critical perspectives around reading
material, as well as express ideas in writing. As a fundamental skill, literacy
is emphasized throughout the ALP curriculum.

There seems to be a strong correlation between fluent literacy skills and
successful daily living. Research identifies how reading needs to be
strategically taught in order for comprehension to improve. For students
who struggle with literacy/comprehension skills, guided instruction is
essential to improve effective reading strategies.

All ALP instructors must build the skills and confidence their students need
to focus on reading comprehension and writing development during
classroom activities.

When literacy is highlighted as a crosscutting theme, instructors are
challenged to find opportunities to strategically teach reading, writing, and
comprehension skills. This involves understanding where reading decoding
and comprehension breaks down for each student. Coaching students to
identify their effective reading strategies means that they become an integral
part of the solution.

Numeracy

The ability to solve daily living and workplace problems using math skills is
becoming increasingly important. Although digital tools asssit with
computation, independent problem-solving strategies are highly valued by
employers. This is especially evident in trades and technologies where math
skills are required to apply for the job and retain it.

Direct instruction with practical examples is required to teach students why
particular mathematical skills to solve problems. It is important for students
to integrate learned math skills at home and at work.

According to statistical data, educators face serious challenges to improve
the numeracy skills of Nova Scotian students. During the years 2002—-2009,
there was a decrease in students who successfully completed the math
portion of the General Equivalency Diploma (GED). In spite of this,
students have made great strides in math when offered leadership and a
collaborative environment.

ALP instructors can help students to improve their numeracy skills by
making direct connections to the mathematics and problem-solving skills
required in their subject areas.

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate
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Inclusivity/diversity | ALP students come from diverse backgrounds and cultures. Some have
diagnosed disabilities; others have serious blocks to learning that have not
been identified. Knowing and respecting students as individuals is essential
for them to reach their potential, especially since low self-esteem often
prevents ALP students from achieving. In order to address this prevalent
issue, the ALP environment was created from respect for adult students,
their heritage, and their individual ways of learning. Teaching the value and
acceptance of personal differences is one of the most rewarding things an
ALP instructor can do.

The key is positive communication. The crosscutting themes of inclusivity
and diversity, when facilitated, ensure that all students feel welcome,
supported, and respected. This allows ALP instructors to help students in
building their confidence and defining their goals.

The ALP curriculum encourages students and instructors to explore and
celebrate who they are by:

» embedding personal and cultural explorations into course outcomes
and demonstrations

*  suggesting activities that require students to reflect on their
backgrounds, culture, communities, attitudes, learning strengths,
and challenges

*  providing appendices with activities to help students and instructors
recognize their backgrounds and prior knowledge before going on
to learn new knowledge or skills

*  incorporating assistive technology into teaching and learning
activities and resources

Technology Technology affects everyone in Nova Scotia. Whether it’s gas pumps that
accept credit cards, high-speed Internet, or programmable household
appliances, technology is everywhere. Many labour-intensive jobs have
disappeared or merged with technology, requiring applicants to have skills
in this area.

Integrating technology into all aspects of the Adult Learning Program helps
ALP students gain confidence and skills in using these technologies.

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate 7
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Technology (cont’d)

Technology permeates the curriculum guides to reflect a various uses and
functions:

» Basic Operations and Concepts: concepts and skills associated
with the safe, efficient operations of a wide range of information
technologies

*  Productivity Tools and Software: the efficient selection and use
of technology to perform tasks including:

«  Communications Technology: the use of specific, interactive
technologies that support collaboration and sharing through
communication

» Research, Problem Solving, and Decision Making: the
organization, reasoning, and evaluation by which students
rationalize their use of technology

» Social, Ethical, and Human Issues: the understanding associated
with the use of technology that encourages students to build and
improve their learning environments and to foster strong
relationships with their peers (and others who support their
learning)

ALP instructors assist students to embrace technology by providing them
with choices of learning resources including media and the Internet. In
addition, ALP instructors offer assistive technology options for students
who want to determine if certain hardware/software applications can help
them learn. In so doing, students gain the confidence and skills required,
ensuring their employability in the changing workplace.

idea exploration
data collecting

data manipulation, including the discovery of patterns and
relationships

problem-solving

representation of learning

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate
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Benefits of Outcomes-Based Curriculum for Adult Students

Curriculum outcomes are the foundation for all ALP curriculum guides. They clearly state what students
are expected to know, do, and value at the end of every ALP course.

Demonstrations provide details and clarification about the knowledge, skills, and attitudes expected to
complete each learning outcome.

Outcomes and demonstrations clarify goals for instruction. They also assist instructors and
students to focus on relevant learning experiences that will achieve these results. Only a student
can achieve an outcome; instructors, textbooks, or groups of students cannot. When planning, it
is important to consider what criteria indicate whether a student has achieved the desired
outcome and how the instructor may lead the student to that point. This process is as diverse as
the students.

Outcomes-Based Curriculum Encourages Effective Adult Learning Principles

As outlined in the table below, outcomes-based curriculum encourages effective adult learning principles.

Provides Opportunities for Organizing an adult program around specific outcomes and

prior learning and demonstrations provides opportunities for students to demonstrate
recognition (PLAR) that their prior knowledge, skills, and attitudes are equivalent to
part or all of the outcomes and demonstrations of a course. This
process of prior learning and recognition (PLAR) can help
students avoid unnecessary repetition as they navigate through the

ALP toward their goals.
Encourages student self- Clear outcomes place students at the centre of the goal-setting and
reflection, self-assessment, assessment process. Self-assessment is a metacognitive process
and goal setting involving self-observation and self-awareness, leading to the

active steps of self-regulation and the continuation of this cycle.

As the active agent in this process, students can be encouraged to
identify their strengths and weaknesses and to set both personal
and career goals. Instructors can help students establish criteria for
measuring their success. The appendices for ALP courses often
include self-reflections to encourage students to self-assess and
take responsibility for their learning.

Promotes flexibility of ALP curriculum guides suggest sequences of instruction and how
delivery to organize the outcomes into units. However, instructors can
choose how best to teach the outcomes and demonstrations based
on the needs and interests of their students.

Adapted from the Public Schools Program, 2003-2004 (Nova Scotia Department of Education)

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate 9
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Features of ALP Curriculum Guides

Course Design Information « Defines the rationale for the course, key messages, some
delivery options, and course outcomes

The Two Page, Four-Column | * Ilustrates how learning experiences flow from learning

Spread outcomes . . . .
* Provides suggestions for teaching and learning for specific
outcomes
» Shows the relationship between outcomes and assessment
strategies
* Allows instructors to read the curriculum outline in many
different ways
* Makes it easier to search for specific information
Column One: * Describes what students are expected to know, to be able to do,
Outcomes and and value by the end of the course.

Demonstrations

Column Two: » Offers a range of suggested learning opportunities to be used in

Suggestions for _
Teaching and Learning all of these suggestions, not is it necessary for students to

various combinations. It is not necessary for instructors to use

engage in the same learning experiences. Suggested activities
emphasize and integrate ALP’s five cross-cutting themes:
literacy/comprehension, numeracy, employability, technology,
and inclusivity/diversity.

Column Three: » Offers a range of suggested tasks that students can perform to

Suggestions for Assessment demonstrate achievement of the outcome, such as report on

investigations, present research, and answer questions.
Instructors use a range of strategies, including observations,
conferences with students, portfolios, learning logs, and
journals to gather information on each student’s learning.
Students are also involved I assessing their own and each
other’s work.

Column Four: * Suggests resources that may help students achieve learning
Resources and Notes outcomes. The resources can also motivate, reflect an
appropriate reading level, and support a range of differing
learning preferences, styles, and needs.

Appendices » provides instructors with additional information or prepared
activities to support the learning outcomes.
Adapted from the Public Schools Program, 2003-2004 (Nova Scotia Department of Education)
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Characteristics of Effective ALP Delivery

Sharing an understanding about effective instruction will help NSSAL partners to deliver the ALP
curriculum successfully. The following principles of adult learning are part of an effective program.

Principle of Learning Role of Instructors and Administrators
Learning is a process of actively + create learning environments that foster investigation, debate,
constructing meaning. participation, exploration, communication, questioning,

collecting, and finding ways to predict
» provide students with meaningful experiences

* help students to develop methods of learning

Students construct knowledge and « find out what students already know and can do
make it meaningful by relating it to
their prior knowledge and
experiences.

+ create learning environments and plan experiences that build on
students’ prior knowledge

» acknowledge and respect students’ learning experiences that
may influence their ways of perceiving, thinking, feeling, and
approaching the world

* respect and support students’ racial, cultural, and social
identities
* recognize, value, and use the great diversity of experiences and

information students bring with them

* make sure that the students see themselves reflected in the
presented learning materials

» ensure students are challenged to build on their prior
knowledge, integrating new knowledge with existing
understanding

Learning is enhanced when it takes | « ensure that discussion, group work, and collaborative ventures

place in a social and collaborative are central to classroom activities

environment. .. .. .
* structure opportunities for students to engage in diverse social

interactions

» ensure that students recognize the importance of transferring
social and collaborative skills into their everyday lives

* help students to see themselves as members of a community of

learners

ADULT LEARNING PROGRAM, LIV COMMUNICATIONS — Academic & Graduate 11
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Principle of Adult Learning

Role of Instructors and Administrators

Students need to view learning as an
integrated whole.

plan opportunities to help students make connections across the
curriculum and link them with the outside world

provide students with opportunities to apply strategies from
across the curriculum to problems in real situations

Students must see themselves as
capable and successful.

ensure that all students experience genuine success on a regular
basis

value experimentation and approximation as signs of growth

provide learning experiences and resources that reflect the
diversity of the local and global community

provide learning opportunities that develop self-esteem without
using self-esteem as a goal in itself

Students have different ways of
representing knowledge.

recognize each student’s preferred style of constructing
meaning and provide opportunities for exploring alternative
ways

recognize, acknowledge, and build on students’ diverse ways of
representing knowledge

plan a wide variety of open-ended experiences and assessment
strategies

Reflection is an integral part of
learning.

observe and reflect on their own learning processes and
experiences

challenge their own beliefs and practices through continuous
reflection

encourage students to observe and reflect on their own learning
processes and experiences

encourage students to acknowledge and articulate their learning
needs, styles, and preferences

help students use their reflections to change their behaviours
and adjust their learning strategies

Adapted from the Public Schools Program, 2003-2004 (Nova Scotia Department of Education)
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Creating an Effective ALP Learning Environment*

ALP students have struggled to learn adequate literacy and numeracy skills and are now returning to
learning to try one more time. ALP instructors need to meet their act of courage with an equal response of
respect. The ALP curriculum is designed to use several elements that help instructors encourage their
students by creating a safe and effective environment:

e creating a welcoming environment

» taking different roles with students

* identifying different learning profiles

» differentiating instruction to support learning profiles
* engaging students

* organizing learning experiences to engage students

Creating a Welcoming Environment

As teachers select learning experiences that engage and motivate, they must remember that they are not just
teaching a group of students, they are teaching a group of individuals, many of whom take great pride in
being—and staying—unique. A “one-size fits all” approach will likely have little effect. Engaging students
starts with knowing the students—each of them. Beyond students believing in their own abilities and
capabilities, teachers must believe as well, and communicate their belief through the efforts they make to
include students as partners in their learning.

Taking Different Roles with Students

To support students as they engage with learning, and to help them stay with it, instructors need to take on
many roles: role models, instructors, assessors, supporters, and advocates. They need to try many
approaches: motivate, model, provide explicit instruction, coach, integrate literacy skills, and integrate
technology.

Identifying Different Learning Profiles

ALP courses focus on developing students into effective, life long learners. The majority of ALP students
have struggled their whole lives with learning. During their time in ALP, students have an opportunity to
identify their learning profiles and figure out their most effective learning strategies. Instructors play a
key role by asking questions during the learning process:

*  What factors are necessary for this student to learn?
e Where do any breakdowns occur?

* Can weaknesses be strengthened using interventions, or is it best to find ways around these
problems, using accommodations?

*  How can we make the most of natural inclinations and affinities?

* Portions of this section have been taken from the Nova Scotia Department of Education publication Options and Opportunities
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To help develop learning profiles, the appendix contains information about Dr. Mel Levine’s eight
Neurodevelopmental Learning Constructs. Dr. Levine has spent his career helping students with learning
difficulties, and he has developed a process to pinpoint the breakdowns in learning that interfere with an
individual’s academic success. This process involves input from students and instructors and a close
examination of learner work. Each of the functions of the brain that can affect a student’s learning and
performance is considered, including memory, language, attention, and the ability to organize
information. Also considered are neuromotor functions such as fine and gross motor skills or physical
coordination, as well as social cognition (the ability to understand as well as to have successful social
interactions) and higher-order cognition (being able to solve problems, think critically, or reason about
one’s self and the world).

The appendix includes some overview information about how to support students who are struggling. In
order to best support students who struggle, we need to understand the demands of the tasks we are asking
them to complete. If the tasks or outcomes require students to use their weak areas, instructors need to be
flexible with their methods of instruction, try different approaches, and whenever possible, ask students to
use their strengths when working in areas where they struggle.

Differentiating Instruction to Support Learning Profiles

Partnerships between students and teachers, and based on their understanding of the learner’s learning
profile, allow instructors to help students find ways to become more productive learners. The whole
process encourages students to feel optimistic, to collaborate, and to recover their motivation by giving
them a positive vision of their futures.

In the appendix, the curriculum guide offers teaching suggestions to reinforce constructs that get in the
way of meeting outcomes. It also offers a range of teaching suggestions that use a variety of media,
technology, and other ways to vary the teaching and learning environment.

Engaging Students

Instructors should consider the following suggestions for engaging students:

*  Seek to know the person within the learner. Although student surveys or inventories can be helpful,
nothing beats a one-to-one conversation. Each of us appreciates when someone shows sincere interest
in our lives, in who we are, and in what matters to us. Be willing to share a little about yourself—as a
person. Letting students know who we are helps build trust, the foundation for the teacher-learner
relationship.

* Build in opportunities for students to have a voice. Many students feel that they have been excluded
from their past learning experiences. Invite their views and opinions in meaningful contexts and
create genuine opportunities for them to see their voices in action.

* Collaborate when you set criteria for learning and for individual assignments. Y our involvement will
ensure that certain goals are included; inviting student input will help them own the learning and
related tasks; they will be more interested, motivated, and engaged, and they will learn more.

* Set goals that are attainable and that will promote a sense of accomplishment and self-satisfaction. It
is essential to invite students to be part of setting learning goals.
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» Offer choice, whenever possible
— of reading material
— of methods to present knowledge and information
— of the topic for assignment or the focus within a topic

* Remember this: as important as it is to be positive and encouraging in our response to student work, it
is equally important to be honest and sincere in order to develop a trusting relationship.

Engaging Students through Interactive Learning

Interactive learning is built on this premise: we learn best when we engage our minds, and we are more
apt to engage when we interact with others. Instructors take the lead in guiding students to become more-
effective learners when they create opportunities using explicit teaching and modeling, and monitor
focused, interactive strategies for learning.

Many strategies are described in this document. Taking the time to read the research behind these
strategies will help instructors understand why certain strategies work, how to make suitable adaptations,
and how to create supports to help them make learning more relevant and engaging to all students.

Here are a few strategies that put interactive learning into practice. Most require students to interact in
small discussion groups. Research suggests that this can be more effective than open dialogue between
the instructor and a larger group where often only a small number of students participate while others
remain uninvolved.

Front Loading

Effective teaching practice recognizes that many students approach a new concept or piece of text with
limited familiarity. These students then have a difficult time making sense of new information since they
have few “hooks” on which to connect new learning. Front loading is a pre-reading strategy in which
students are given time to share their understandings of the key terms and background information, to
build prior knowledge, which, in turn, creates those “hooks” or links to new learning so necessary to
constructing meaning.

Using Authentic Materials for Real Purposes

Authentic materials and resources give students instant feedback about how their literacy and numeracy
skills are increasing.

When they read newspapers, magazines, graphs, tables, websites, menus, workplace documents, and other
materials found throughout their communities, it reinforces that they have joined the “club” of readers,
writers and math savvy adults. In apprenticeship circles, learning by doing is widely recognized as the
most effective path to personal mastery.

Developing Self-Esteem through Expertise

Activities that embody a series of outcomes and relate them to one another and that use a range of
resources let students make more connections that mean something to them. After they work with one
topic over a significant period of time, students are able to build up a body of knowledge and expertise.
The goal is that they will become enthusiastic about the topic. Powerful by-products of this process are
that they change students’ perspective about their self-worth and their self-esteem grows.
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Providing Meaningful Assessment

Assessment differs from evaluation. Effective assessment helps guide students to continue to learn and
explore. Instructors may give informal feedback, such as in a conversation, or more formal feedback, such
as through written comments or by placing a learner within a rubric. A rubric is usually a chart that
describes students’ work on a scale from poor quality to exceptional quality. It can be created with
students or for them and provides particular criteria for whatever is being assessed. This gives students
more detailed feedback about where their work sits on a scale and provides a road map for improvement.
Assessments are usually given frequently, to help both students and teachers plan their instructional
activities. In the curriculum document, each outcome suggests assessments that are appropriate.

Evaluation provides students with a rank or mark so that they can see how their progress compares with
other students. Evaluation is often provided at the end of a learning cycle.

Both assessments and evaluations are useful; ALP instructors will need to be selective in their use.
To determine when to use an assessment, consider the following questions:

» Is the feedback providing clear and useful information to the student about their progress?

*  Can the student make use of this feedback in order to progress?

*  What effect will this feedback have on the motivation of the student to continue learning?

*  Does the feedback lead the student and instructor to set specific goals?

* Does the feedback help the instructor to plan the most suitable learning activities for this student?

To determine when to use an evaluation consider the following questions:

* Is the feedback providing a final summary about the learner's progress for a section of learning?

e Will the feedback help t